
 
 
 

 
 

 
 
 
 
 
 

“Transformational teachers cultivate a curiosity that leads to scholarly work, indeed to lifelong 
patterns of learning.” 

 
-Thomas R. Rosebrough and Ralph Geist Leverett. Transformational Teaching in the 
Information Age: Making Why and How We Teach Relevant to Students (2011) 
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Section 2 
Suggested Core Topics 

 
 

HNRS 101 is a one-credit course for new college students.  The goal is to promote 
lifelong learning.  More specifically, instructors should aim to welcome students to the 
academic community and to foster their success by beginning to develop college-level 
critical and creative thinking skills.  Remember that you are designing a syllabus for 
approximately fourteen 50-minute class sessions.  This amount of time allows for several 
short assignments and one sustained project.  
 
By the end of the semester, each student (or students working together as a group) should 
complete a project or portfolio. 
 

• Differences between high school and college: Compare and contrast differences 
between high school and college. Showing up for class is the least that students 
should do.  Most of learning will go on OUTSIDE of the classroom, not in it.  
Time commitment is much greater.  Students have to take responsibility for their 
OWN learning. Issues of critical thinking and class participation transpire when 
students take risks, speak up in class, and ask questions. 

 
Often students feel intimidated by faculty office hours.  Introduce students to the 
concept of office hours and help them to see the visit as an excellent resource for 
not only short term course specific content but also for long-term opportunities to 
establish connections with faculty.  To promote such connections, some WSU 101 
faculty assign students to interview one of their professors. 

 
• Procrastination and Time Management: How can students find time to balance 

responsibilities of work, life and academic studies?  Perhaps you can share your 
own strategies for maintaining a balance.  In “Learning (Your First Job)” Robert 
Leamnson emphasizes the importance of establishing priorities, stating, “It’s your 
priorities and not the clock that will determine the outcome of your college 
experience.”1 
 

• Academic Integrity/Values: Donald McCabe and Gary Pavela’s “Ten (Updated) 
Principles of Academic Integrity”2 provides a useful starting point for class 
discussion.  As McCabe and Pavela maintain, “Prevention is a critical line of 
defense against academic dishonesty and is best undertaken after listening to 
students’ perspectives and suggestions” (5). 
 

 
1 Robert Leamnson, Ph.D.  “Learning (Your First Job)” (2002) 
http://orgs.bloomu.edu/tale/documents/Leamnson_Learning_StudentsFirstJob.pdf 
2 McCabe, Donald L. and Gary Pavela. “Ten (Updated) Principles of Academic Integrity” Change 
(2004):1-7. 



 

• Academic Research or Creative Thinking: This portion of the class may focus on 
a variety of research or creative activities:  visual mapping, brainstorming, 
narrowing a topic, outlining, writing an argument, locating academic sources, 
creating an annotated bibliography, writing summaries of articles.  Students might 
be required to gather all of these assignments into a research portfolio and to write 
a final paper. 
 

• Diversity and Inclusion: Students join a diverse community at Wichita State and 
their ability not only to respect but to celebrate diversity is critical to success on 
campus and in future careers and communities.  Activities in class using the “True 
Colors” tests and teaching materials encourage students to reflect on their own 
values and on how they perceive (or misperceive) others’ actions.  In addition, 
consider inviting staff from the Office of Diversity and Inclusion to speak to your 
class, or send students to interview the director and staff members about diversity. 
 

• What does it mean to be an Honors student? Honors faculty have defined the 
qualities of an Honors student at WSU, and, in spring 2014, the Honors Student 
Advisory Board crafted a statement of purpose around these qualities.  See 
Appendix III: Nature of the Honors College.  What do these qualities mean to 
incoming Honors students?  How do their expectations fit within the idea of a 
university?   
 
Consider how you might explore one of the Honors pillars with students 
throughout the semester.  Assign readings about academic inquiry and what 
makes an educated person from Plato to Charles W. Eliot to Emory Lindquist to 
Harold Bloom.   

 
Possible assignments might include asking students ask students to reflect in writing on 
the first day of class about what it means to be a college/university student.  At the end of 
the semester, ask them reflect in writing again, without looking back at their first piece of 
writing.  Then ask them to compare the two.  How has their thinking changed? Why? 
 

 
 



 

Section 3  
Sample Syllabus and Assignments 

 
The following sample syllabus offers suggestions for how an instructor might design the 
course. 
 
The core goal of the Honors introduction to the university is to engage students in the 
college and university community.  One way to do this is to ask them to engage in the 
two key processes of academic intellectual life:  receiving information and creating 
“new” intellectual property, i.e., ideas which are new to them.   
 
 
The main goal of a core HNRS 101 assignment is to provide an opportunity for students 
to reflect on their transition to college and to engage in writing or a project that is 
sustained by critical or creative thinking over at least several weeks.   Faculty may choose 
to create a paper, portfolio, poster, or project assignment to address the core goal of the 
course.  
 
The Common Read for Fall 2015 is Start Something That Matters, written by the founder 
of TOMS, Blake Mycoskie. 
 

 



 

Sample Syllabus 
HNRS 101 INTRODUCTION TO THE UNIVERSITY 

Fall 2015 
 

 
 
 
 
 
 
 
 
 
 

 

Course Times and Place  
Tuesdays, 12:30-1:20  
Shocker Honors Seminar Room 
 
Instructor 
Professor   
 
Email:    
Phone:  
Office: Shocker Hall 
Office Hours:  1:30-2:30 and by appointment 
 
Peer Mentors 
Honors Undergraduate Fellows 
HonorsUGFellow@wichita.edu 
Office: Shocker Hall 
 

 

Reading and Materials 
 
Bain, Ken “Messy Problems” from What the 
Best College Students Do (Library—Course 
Reserve) 
 
Mycoskie, Blake Start Something That 
Matters (WSU Bookstore) 
 
De Botton, Alain “Career Counselling” from 
The Pleasures and Sorrows of Work 
(Library—Course Reserve) 
 
A journal or notebook  
 
 
 

COURSE EXPECTATIONS:  
1 credit hour class: The expectation of work in order to be successful 
for this 1‐credit course is approximately 500 minutes of direct faculty 
instruction and approximately 2 hours of out‐of‐class student work 



 



 

 
Week 5: Be Resourceful:  Start Something That Matters 

• Read Chapter 1 – 3 in Start Something That Matters. Be prepared to discuss. 
• Portfolio: 1‐page written or visual response to “More money, more problems” or “The 

elusive obvious” 
 
Week 6: Keep It Simple:  Start Something That Matters 

• Read Chapter 4‐5 in Start Something That Matters. Be prepared to discuss. 
• Portfolio: 1‐ page response written or visual response to “Nonprofit 1.0” or “Striking a 

Balance.” 
 

Week 7: Carpe Diem:  Start Something That Matters 
• Read Chapter 6‐7 in Start Something That Matters. Be prepared to discuss. 



http://webs.wichita.edu/inaudit/ch2_17.htm
http://www.wichita.edu/writingcenter


 

Grading Rubrics 
 
Class Participation 

Adapted from Susan Ambrose, History 
Eberly Center for Teaching Excellence, Carnegie Mellon University 
 
 A (18-20 points) B (16-17 points) C (14-15 points) D/R 

Frequency  
 
and  
 
Quality  

Attends class regularly 
and always contributes 
to the discussion by 
raising thoughtful 
questions, analyzing 
relevant issues, 
building on others’ 
ideas, synthesizing 
across readings and 
discussions, expanding 
the class’ perspective, 
and appropriately 
challenging 
assumptions and 
perspectives 

Attends class 
regularly and 
sometimes 
contributes to the 
discussion in the 
aforementioned 
ways.  

Attends class 
regularly but 
rarely 
contributes to the 
discussion in the 
aforementioned 
ways. 
 
 
 

Attends class 
regularly but never 
contributes to the 
discussion in the 
aforementioned ways.  

 
Group Presentations 

Adapted from Susan Ambrose, History 
Eberly Center for Teaching Excellence, Carnegie Mellon University 

 
Criteria    Levels of Achievement 

 Sophisticated 
(3 points each) 

Competent 
(2 points each) 



 

Communication     
Clarity (e.g. explains ideas 
well, integrates with slides, 
clear introduction and 
conclusion, obvious 
transitions, doesn’t use 
jargon, demonstrates 
knowledge of key points, 
responds well to questions) 

Presentation is 
coherent, with 
clear introduction, 
transitions, 
language use, and 
conclusion; 
speaker 
demonstrates 
intimate 
knowledge of the 
subject  

Presentation is 
coherent for the 
most part, but 
missing 1 or 2 
important elements  

Presentation lacks 
coherence  

Style (e.g. speaks in 
sentences, clear enunciation, 
fluent delivery, well paced, 
maintains eye contact, fits 
time requirement, clearly 
practiced) 

Presentation is 
polished, speaker 
uses sentences, 
enunciates well, is 
fluent in the 
delivery, maintains 
an effective pace 
and eye contact, 
doesn’t run over 
allotted time  

Presentation is 
polished, for the 
most part, but 
missing 1 or 2 
important elements  

Presentation is not 
polished  

Self-Evaluation    
Analysis of group process 
and individual role within it  

Clearly articulates 
what worked well 
and why, what did 
not work well and 
why, and ways to 
increase 
effectiveness and 
efficiency of group 
process in the 
future, considering 
self as well as 
others  

Discusses only two 
of the three; 
discusses group 
without discussing 
self; discusses self 
without discussing 
group  

Does not articulate any of 
the three – what worked 
well and why, what didn’t 
work well and why, how 
to improve  

 



 

 
Section 4 

Working with the Library 
 

Faculty can work closely with a library liaison in planning content according to 
individual class needs to best serve the class. This collaborative effort with the library 
encourages students to get to know the library, welcomes students to schedule 
appointments with the library liaison in advance, and encourages students to experience 
research as a process.  A possible library scavenger hunt is included in Appendix II. 
 
 
The following are the information competencies that can be reasonably expected out of a 
one-



 

Section 5  
Expected Outcomes 

 
The goal of HNRS 101 is to provide students with a sense of what college is about.  In 
providing students with academic credit, we can expect them to take the class seriously.  
There are several specific outcomes that we hope to achieve: 
 

• Foster critical thinking.  While we do not believe that one hour a week is 
sufficient to teach critical thinking, providing an additional site for such reflection 
reinforces its role in academic life. 

• Foster creative thinking. 
• See oneself as part of an academic community.  National research on retention 

and success in college has shown that students who make an attachment to a 
particular individual on campus are more likely to “make the most of college.”   

• Promote academic integrity.  Increases in the level of plagiarism nationally 
suggest that students do not understand the values behind the rules.  

• Promote community engagement whether on campus or beyond.   
• Achieve higher retention and graduation rates in Honors and from the 1st to the 2nd 

year in the university. 
 
Measuring Outcomes.   

• Faculty who teach this course should be surveyed to see what they gain from this 
experience. 

• Library faculty who work with the course should be surveyed to compare this 
model to the past and to evaluate whether their professional expertise and 
strengths are fully utilized in this model. 

• Honors student engagement should be measured when the university administers 
the National Survey of Student Engagement. 



 

Appendix: Instructor Resources





 

Appendix II 
 

How Tests Make Us Smarter 
JULY 18, 2014  

By HENRY L. ROEDIGER III  

TESTS have a bad reputation in education circles these days: They take time, the critics say, 
put students under pressure and, in the case of standardized testing, crowd out other 
educational priorities. But the truth is that, used properly, testing as part of an educational 
routine provides an important tool not just to measure learning, but to promote it.  

In one study I published with Jeffrey D. Karpicke, a psychologist at Purdue, we assessed how 
well students remembered material they had read. After an initial reading, students were 
tested on some passages by being given a blank sheet of paper and asked to recall as much 
as possible. They recalled about 70 percent of the ideas.  

Other passages were not tested but were reread, and thus 100 percent of the ideas were re‐
exposed. In final tests given either two days or a week later, the passages that had been 
tested just after reading were remembered much better than those that had been reread.  

What’s at work here? When students are tested, they are required to retrieve knowledge 
from memory. Much educational activity, such as lectures and textbook readings, is aimed at 
helping students acquire and store knowledge. Various kinds of testing, though, when used 
appropriately, encourage students to practice the valuable skill of retrieving and using 
knowledge. The fact of improved retention after a quiz — called the testing effect or the 
retrieval practice effect — makes the learning stronger and embeds it more securely in 
memory. 

This is vital, because many studies reveal that much of what we learn is quickly forgotten. 
Thus a central challenge to learning is finding a way to stem forgetting.  

The question is how to structure and use tests effectively. One insight that we and other 
researchers have uncovered is that tests serve students best when they’re integrated into 
the regular business of learning and the stakes are not make‐or‐break, as in standardized 
testing. That means, among other things, testing new learning within the context of regular 
classes and study routines.  

Students in classes with a regimen of regular low‐ or no‐stakes quizzing carry their learning 
forward through the term, like compounded interest, and they come to embrace the 
regimen, even if they are skeptical at first. A little studying suffices at exam time — no 
cramming required. 

Moreover, retrieving knowledge from memory is more beneficial when practice sessions 
are spaced out so that some forgetting occurs before you try to retrieve again. The added 
effort required to recall the information makes learning stronger. It also helps when 
retrieval practice is mixed up — whether you’re practicing hitting different kinds of 
baseball pitches or solving different solid geometry problems in a random sequence, you 
are better able later to discriminate what kind of pitch or geometry problem you’re facing 
and find the correct solution.  



 

Surprisingly, researchers have also found that the most common study strategies — like 

http://psych.wustl.edu/memory/roediger.html


 

Appendix III 
 
Deep Learning vs. Surface Learning: Getting Students to Understand the Difference 
By: Maryellen Weimer, PhD 

 
NOVEMBER 1 9 ,  2012  
Sometimes our understanding of deep learning isn’t all that deep. Typically, it’s defined by what 



 



 

Appendix IV 
Library Scavenger Hunt 

HNRS 101 Library Scavenger Hunt 
 
 
Learning Outcomes 
After this scavenger hunt, you will be able to: 

● identify places in 
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